Belvue High School 2024

BELVUE HIGH SCHOOL ASSESSMENT POLICY
WHY WE ASSESS

Purpose of assessment

Assessment at Belvue works in line with the school’s educational model of ASPIRE. It is fundamental that assessment allows students to achieve their potential in academic study, therapeutic care, and independence using methods that are personalised, respectful, and enriching to all.
The curriculum at Belvue, entitles all students to a broad and balanced programme of study and the role of assessment informs future planning and target setting. The curriculum drives the assessment as the two work ‘hand in hand’, and is an integral part of the teaching and learning process.
At Belvue our key focus is to ensure that assessment is fit for purpose, and we aim to raise the standards of all students by having differentiated assessment opportunities in line with our three pathways (please refer to the Curriculum Policy). Our assessment also includes long-term wider outcomes such as how students can access college, employment, holistic and independent living skills; students are supported with personalised targets to help achieve these skills, and assessment needs to be robust to clearly identify what their targets are. 
Assessment is incorporated systematically into teaching strategies in order to assess progress and diagnose any developments as an individual, group, class or whole school. It is only effective when reviewed, communicated and actioned regularly and at all levels. Our assessment procedures are free from bias, stereotyping and generalisation in respect of gender, class and ethnicity. However, we do analyse the progress of different groups using data in order to ensure that we meet individual and group needs (using the three pathways).
At Belvue School the assessment policy recognises that:

· Assessment does not bring about improvements, but rather it is improved when assessment leads to some action, which brings about growth or development.

· Assessment should recognise a range of achievements, draw on a range of evidence and in a range of contexts.

· Assessment will not disadvantage any student with regard to class, gender, race or special educational need.

· Assessment should consider the personal development of the whole person and not be concerned solely with academic achievement.
Assessment without levels
The DfE announced that from September 2015, national curriculum levels will no longer be used for statutory assessments and schools would need to develop new approaches of assessing students. From the ‘Final Report on Commission on Assessment without Levels’ John McIntosh CBE explains that levels had a ‘negative impact on teaching’, distorting the pace of learning in order to move students to the next ‘threshold’. At Belvue our rich and broad curriculum will ensure depth and breadth of learning at the pace of the individual learner, promoting the essential life skills necessary when moving to adulthood. 
At Belvue we use Earwig to analyse and track student achievement. For each of the pathways in each subject and topic are our Key Performance Indicators which provide learning steps that indicate the emergence of skills, knowledge and understanding in each topic of each subject. 

Refer to page 10 and the Earwig markbook example for detailed information (Appendix 1)

Earwig puts students at the heart of assessment and through our assessment system we have encapsulated meaningful progress across many aspects including academic, communication, social skills, and independence.
Against every KPI, for each pathway, a student is assessed using the taxonomy in Classroom Monitor; Unassessed, Emerging, Initial Development, Extended Development and Secure. This ensures we provide strong challenge and accountability through the use of progression guidance. See Appendix 2 for explanations of taxonomy.
WHO WE ASSESS
Assessment is inclusive of all abilities and the three pathways allow for initial assessment and progression for all students. 

Assessment across key stages

Assessment is used differently across the key stages. It includes baseline assessing, tracking, and triangulation of evidence. The learning needs of each new cohort that joins Belvue in Year 7 will differ considerably; diagnostic assessment of these students is open to adaptation each year in order to clearly identify specific needs and the correct support and intervention to action, in line with their EHC plan. 

	Year 7
	Students are given baseline assessments to ensure they are on the correct pathway. Students are assessed in the core subjects using a baseline maths and English assessment as well as an Accelerated Reader assessment which identifies a students reading and comprehension skills. Every young person is also assessed on their working memory using a memory assessment for more insight on their working memory when learning. Scheduled parent meetings at the start of term with the Head and class teacher provide a qualitative, high quality narrative about the student and strategies to monitor straight away. 

	Year 11
	At the end of Key Stage 4, students sit accredited examinations or a ‘Belvue certificate’. There is appropriate accreditation, entry level certificate, skills for life or GCSE where appropriate to the individual. Students will carry this through upon their transition to Post 16.

	Post 16
	Assessment at this level is more heavily centred on preparing students for adulthood, with a focus on independence, life skills, employability and college. Students are also able to access and gain qualifications such as Functional Skills, Skills for Life and the Princes Trust Achieve Programme. All Post 16 students move onto college or an alternative provision, e.g. an Internship.

	All years
	All year groups are assessed using the Key Performance Indicators on Earwig regularly throughout the school year. Topic work for each subject is frequently moderated to ensure high quality teaching. Formative assessment plays a key role for all students regardless of age, year group or learning ability. Students are also assessed against their learning intention targets across each year.


Target setting
 The marksheets on Earwig are used to set targets for the core subjects. The process for setting the said targets is as follows:

1. Class teachers analyse the subject marksheets for Maths and English for each student at the end of Autumn term 1.

2. Three targets for English and three for Maths are created based on the analysis of the markbook and the students EHCP. Both show the areas of need for each student. 
3. Three areas of need are highlighted for each subject, which then become the student’s targets for the year. 

4. Moderation of targets occur in staff training to ensure all targets set are realistic but challenging and are set appropriately for that individual student. 

5. The targets are reviewed in February to ensure students are on track and then assessed in the summer term. They are also included in the EHCP plan for that academic year. ​

6. Good progress is defined as a student meeting two out of three of their targets.
Target setting is used within the whole team, including therapists and parents. Data analysis is shared on a termly basis between the Subject Leader and the Leadership team. Action plans are created for students who fall below target and have struggled to progress. The action plan often involves a liaison with the parent and also a therapeutic/academic intervention to support their needs. The range of interventions put in place include Occupational Therapy, Speech Therapy, Friendship club, Boys’/Girls’ group, or a Catch Up Literacy/Numeracy programme intervention. This is monitored again the following term to assess how well the intervention worked. At Belvue we recognise that some targets can be long term and take longer than a school term before any progress is recognised. All targets for pupils must be challenging, personalised, and involve development of the skills needed to benefit them in adulthood. The targets set from the Key Performance Indicators will only seek to enhance this.
How assessment is used

Assessment should help the student to learn and develop more effectively in the following ways:

· Diagnostic – Enabling students’ strengths and weaknesses to be identified. Provide accurate information on what a student currently knows and understands

· Formative – Indicating the next step in the learning process

· Summative – Informing individual progress to date, recognising achievements and motivating through success
· Communicative – Being student centred and involving the student in their own assessment/progress in dialogue with the teacher/parent/therapist

Assessment should help teachers to evaluate their teaching in the following ways:

· Formative – Indicate next steps in the teaching programme and consistently review learning targets for individual students. Identify the students who require additional support
· Professional development – Indicate strengths and areas of improvement in the teaching programme and teaching delivery

Assessment should provide information:

· For parents/carers

· For colleagues in school

· For governing body to support the monitoring of the effectiveness of the school
· For guidance and/or referral to other agencies

· For employers and college staff

WHAT WE ASSESS

Assessment varies across the three pathways in order to maximise the potential of all young learners. Linked with our school ethos and philosophy, our assessment coverage links to each strand of ASPIRE. 
Academic Excellence
Belvue assesses using formative academic progression through our Key Performance Indicators. For each subject there are a very personalised set of KPIs that are in four set tiers; SLD Complex, SLD, MLD and MLD+ in order to reflect progression for all students regardless of their individual need.  
Types of Assessment
Diagnostic: Baseline assessment for new Year 7 students. This is the initial starting point for measuring pupil progress. An accurate baseline establishes the current point pupils have reached in their learning. This is used to formulate a measure for future progress. Base lining involves the analysis of previous school reports, reports from therapists, summary of statement and annual review (SAR) and ECHP documentation. The process of base lining supports teachers/tutors, parents and students in planning the next steps for learning and identify pupils who are particularly vulnerable or at risk. It allows the collaborative development of a set of high expectations which reflect pupils’ individual abilities and needs (Learning Intentions). Another essential part of the Year 7 baseline assessment includes a transition meeting between the student, parent, Head Teacher and Vertical Tutor to gain a deeper insight into the student’s needs at home and past experiences in order to implement support strategies in the first instance. 
For year 9 students, the Earwig marksheets are scrutinised before the transition into Key Stage 4. There is a designated member of staff to co-ordinate the sharing of assessment information related to transition into Belvue at Key Stage 3. In KS4/5 the manager co-ordinates the sharing of assessment information relating to transition and educational programmes accessed by external providers.
New inclusion students also require a baseline assessment within their first weeks at Belvue to ensure they are on the correct pathway and their needs are being met at the same standard as a full time Belvue student. 
Formative: Across all curriculum areas formative assessment is a key feature of teachers’ practice, supported by regular CPD. It is the on-going assessment carried out by teachers both formally and informally during learning opportunities. We achieve this by:
· Teacher/TA marking

· Termly moderation, both internal and external

· Class time feedback between teacher and student

· Learning journeys; Belvue use these instead of lesson plans to promote a pace of learning that meets the needs of the student. SLD Complex groups focus primarily on Learning Intentions, incorporating curriculum learning in a format that suits the needs of the student’s ability
· Involving pupils in the use of learning journeys (where possible) to aid self and peer-assessment so that pupils have ownership of their next steps and that these are linked directly to focused marking, questioning and feedback
· Informing pupils of the learning objectives and success criteria
· Effective questioning throughout the lesson in order to judge pupil understanding
· Interactive observations by Teaching Assistants
· Termly interactive observations by the SLT
· Regular opportunities to review learning against the success criteria, as supported by the learning journeys
· Sampling of pupils’ work.

· Scrutiny of pupils’ work by SLT and by CPD working parties/groups

· Termly Learning Walks involving Middle Managers
· Ensuring that the results of formative assessments have a direct impact on the teaching materials and strategies employed immediately following the assessment
· Attention will also be given to ensuring English and Maths is assessed in other subjects via our termly moderation
Summative: There is scheduled training for teachers to ensure all summative assessment is completed efficiently. For all Key Stages this will be completion of the end of term topic, which KS4 classes moderate towards the qualification for their core subjects. 
Summative assessment for each subject will differ – please refer to the individual subject policies for more information. Subject leaders are required to update their subject policies as changes are made.

Summative assessment used in the following ways:
· Our formal summative assessments sum up a student’s progress and inform their overall achievement. They are linked to the KPIs for the units of instruction and recorded on Classroom Monitor. These outcomes are shared and discussed with pupils (through assertive mentoring) and parents at learning conversations and the annual review
· Subject leaders scrutinize the data to identify patterns that exist within outcomes for individual pupils, classes, year groups, key stages and other groups. They also analyse outcomes within curriculum strands of each subject. They review the drill down analysis of the assessments to inform and evaluate the interventions that are needed to bring about individual progress and ultimately whole school progress.
· SLT on a termly basis carry out umbrella and comparative data comparisons to ensure that the school is on track to meet the needs of pupils and national expectations.
· Pupils, whose performances for two consecutive terms are below the expected targets or are a cause for concern or have achieved no value added, become the subject of robust monitoring by both subject teachers and SLT.
· Head gives feedback to Governing Body on a termly basis.
· The information is used to inform the school development plan.
· Summative assessment also includes reporting and showing samples of work to parents. This includes Annual Reviews, which take place once a year, Learning Conversations that take place twice yearly, and student school subject reports. 
Support, nurture and therapeutic care

The Therapeutic Support Team assess students on an individual basis based on referrals made by the Vertical Tutor. The process usually takes the following form:
· Student area of need is raised in the weekly behaviour meeting

· Tutor/teacher makes relevant referral based on the area of support needed

· Therapist conducts diagnostic assessment and decides if support required is group/1:1 etc
· A programme of support is created and monitored by therapist, tutor, teacher and any other relevant bodies

· This is followed up in the behavioural meeting, as well as in the Learning Conversation/Annual Review with parent

· Discussion takes place prior to any support case being closed, once the team are confident that enough progression has been made, normally evaluated in a report

OT and Speech and language therapists will spend time in class and will identify students for group interventions during this time in class. 
Personalised Pathways

Personalised learning is assessed through students’ individual learning intentions, and written by the class teacher. These are ‘soft targets’ that are non-academic based. Two targets are set, based on a students particular needs. The time frame for reviewing a learning intention is in response to the developing need of the learner. A learning intention could be achieved over a short series of lessons or over a significantly longer period according to the learner’s progress or need.  This responsive target setting more effectively meets the individual needs of learners as they emerge and allows teachers total flexibility in targeting learning as the need emerges in direct contrast to the more static targets identified on a students EHCP plan. Each student has a ROA (Record of Achievement) folder which shows a pupils journey and progression through their time at Belvue. These include certificates, their learning intentions and evidence to support these, WOW moments, any trips and special events the student has been involved in and any work experience and community work the young person has participated in This could range from learning how to sing in the school show, to learning how to sit sensibly in an assembly for example.
Independence, life and work skills

Independence, life and work skills are assessed in students’ learning intentions (as mentioned above). Vertical tutor time is also when a tutor can monitor and formatively assess a student’s independence skills for life and work in a pastoral setting. Examples of this includes student development in the yearly Foodie Friday, where tutor groups use the entire day get to make a lunch meal together as a family. Other examples include students learning how to set a table, make tea for their tutor group, learning how to interact with their peers etc. 
Outside agencies also assess students’ life skills, for example our Connexions officer meets with every student, every year from year 9 onwards to help students to discuss and assess their potential for the future.  They attend the AR meetings in year 11 and in final year of Post 16 and help students to find placements. They also organise trips to view colleges and transition days as well as events with employers to give students an understanding of the wider working world and jobs they could go into or apprenticeships they could complete instead of/as well as college.

 
Respect for all

Respect for all is demonstrated in ensuring all staff provide the highest standard and have the highest expectations for the students. This includes subject leaders sharing the termly topic at the start of term, ensuring everyone is confident in the outstanding delivery of this to students. Every half term samples of work are standardised and work scrutiny is undertaken among the SLT. Students who aren’t progressing then become target students who need to be monitored more closely.
A subject analysis is also done on Classroom Monitor at the end of each academic year by each subject leader. This highlights any students who are underachieving in particular areas. The subject leader then meets with the teacher of the subject for each of these under achieving pupils and discusses whether an intervention is necessary. 

Respect is also given to students who sit exams by providing access arrangements, set up by the Exams Officer to ensure a fair opportunity for our SEN students. Access arrangements are most commonly used for our students who sit GCSE examinations. 
Enrichment and celebration

Belvue enjoy recognising the achievements of the students outside the planned learning outcomes. We seek to be alert to the ‘wow moments’ where a pupil engages in a task for the first time or unexpectedly displays a skill or an attitude which has not previously been observed. These significant steps need to be noticed, celebrated, shared and recorded in a students ROA folder.

They can be assessed in different ways including,

· Daily merits in the school diary. Successful achievement of a certain amount results in a certificate and assembly recognition, with special awards for students who reach exceptional amounts

· Students who win the Jack Petchey Award, given out half termly where students receive a cash prize and award
· Celebrating soft targets from outdoor pursuits, including Residentials, Duke of Edinburgh expeditions, and external sport tournaments with other schools
· ‘Wow moments’ recorded in their ROA folders
· End of year academic achievement awards evening

HOW WE ASSESS

Monitoring techniques
Belvue has a range of monitoring techniques for effective assessment that also encapsulate ASPIRE. This includes,
· Pupil progress meetings 
· Learning walks – conducted by SLT and middle management, generally with a termly focus e.g. use of questioning, use of TA
· Curriculum leader meetings – subject leaders to assess progress of their subject area with the Head

· Data analysis meetings – subject leaders to assess termly progress data, and discuss the appropriate interventions and action plan for the following term with the SLT
· Joint moderation – conducted both internally and externally with other special schools in Ealing

· Peer observations – teaching staff in small groups observe each other’s lessons providing constructive feedback prior to main observations

· Observations – conducted termly by SLT using the teaching standards
· Work scrutiny – particularly with core subjects to assess quality of work produced, triangulation of evidence
· KPI working parties – small groups to aid in the efficient transition towards Key Performance Indicators, with a different focus each time, e.g. a particular subject, learning outcome, taxonomy etc
Assessment Techniques

As pupils at Belvue have a wide range of abilities and learning styles, our approaches to assessment reflects this. We use Assessment for Learning techniques that include:

· Observational assessment, where a member of staff who knows a pupil well observe their response to learning activities and unstructured situations;

· Dynamic assessment, which looks at the pupil’s responses in the context of learning a task;

· Targeted questioning to enable teachers to make a judgement about pupils’ degree of understanding;

· Criterion-referenced assessment, which measures a pupil’s attainment against a list of skills or pieces of knowledge;

· Formal assessment, where the pupil is asked to complete tests or set tasks which indicate his or her knowledge or approach to learning;

· Marking that is linked to the learning journey/success criteria and review of written work;

· Reviewing other evidence, such as photos, collected over a period of time;

· Functional assessment of behaviour;

· Records of frequency and intensity of behaviour;

· Mind maps, before and after topics

· Mini white board work
· Pupils’ comments both written and oral about their progress

· Effective planning
· Effective teacher feedback
· Peer and self-assessment
· A sensitive and constructive approach that fosters motivation.
· Feedback on achievement through the merit system
· Tests set by the class teacher;
· Multidisciplinary discussion, e.g. to review a behaviour support plan or IEP, or follow up the outcomes of standardized assessments
Key Performance Indicators

Subject leaders monitor their Key Performance Indicators termly on Earwig. As the KPIs are split into the four categories or SLD Complex, SLD, MLD and MLD+ this allows students working from the SLD Complex pathway to make progress without being compared to their higher functioning peers from the other pathways. Subject leaders monitor the termly data collated by Earwig, discussing student progress with the Head and SLT. 
Earwig

Earwig is an app and website that supports teachers in capturing learning as it happens. It facilitates teachers' planning, identification of pupil targets and making sense of whole school attainment data for Senior Leadership, School Governors or Ofsted.
A main feature of Earwig is creating records. A record is a short summary of learning supported by an image or video and associated with a student or group of students. Staff upload whole class records to inform parents and keep them up to date with what their child is learning in each subject on a fortnightly basis for each subject. Only pictures of students with photo permission will be sent out in the class record to parents.
Each student will also have 1 personal record, per term, per subject but for now this will be kept internally. In Maths and English, students will have 1 internal record per half term, this will make up their end of year report. 
In addition, Earwig has the facility to generate reports based on academic progress on the KPIs. These reports can be accessed upon request at any time but are usually shared with parents at the student’s annual review meeting. 
Earwig uses a system of markbooks with the ‘traffic light’ system which provides an easy way to show at a glance, the attainment of pupils and spot the gaps and next steps. It allows the attachment of evidence (as a record) as photos or videos, to statements for pupils so that the proof of their understanding and knowledge can be easily tracked. 

The school recognises that assessment opportunities present themselves throughout the structured and unstructured experiences of the school day. We therefore see Earwig as an invaluable resource which will support us in documenting the demonstration of the transfer of attitudes, skills and knowledge in a range of settings.
How they are developed and used: 
Learning journeys will still be used in the classroom, detailing the learning outcomes from the objective across time. The learning journey is annotated and filed with the marked work behind it. This then becomes hard evidence of a student’s progression and will demonstrate completion of a range of KPI’s. 
Once data is inputted onto Earwig, there will be a representation of how far the student has mastered the KPI, reflecting on-going progression. This taxonomy will remain consistent throughout the school with printed copies available in each classroom, and all staff having access to this, including teachers, TAs, SMSAs and therapists. 
The taxonomy will support further transparency in reporting alongside the student’s folder of work including photographic evidence and detailed annotations. Refer to the Taxonomy of levels of Understanding (Appendix 2) for detailed information.

Evidence for assessment is demonstrated in a number of ways including folder work with learning journey and evidence attached, Earwig evidence of KPI completion, and the classroom Learning Wall showing visual representation of the development of a topic as it unfolds throughout the term. 
Marking and Feedback
All students are given feedback at every learning opportunity. Feedback is given ‘live’ during the lesson through physical or visual communication to reward or support improvement alongside the marking codes (see appendix 3). This provides opportunities for any misconceptions to be addressed immediately. 

The expectation is that all work is marked, using the marking codes, giving a tick if correct, a dot when incorrect. This gives the student an opportunity to revisit a question within the lesson where they may have had a verbal or visual prompt. However, not every mistake will need to be corrected and to correct everything is counterproductive for student motivation. Marking work is carried out by the member of staff working with that student at the time. The point of the marking codes (as opposed to written a comment) is to highlight how much intervention was provided, with the aim that the student will become more independent.

Moderation

Moderation is an imperative part of the assessment process; it ensures high quality teaching of work, allows for effective practice to be shared amongst teachers, and also provides a platform for other schools to share their practice and provide more rigorous moderation. Internal and external moderation is scheduled in the calendar and occurs consistently across the year. The range of moderation that occurs includes,
· Half termly standardisation – ensuring effective quality teaching of the learning objectives

· Termly subject moderation – contributing to coursework and KPI evidence

· Whole school moderation with Castlebar Primary School of all subjects – sharing effective practice across all year groups with particular focus of Year 2, 6 and 9 students
· Specific subject moderation with other schools.
Data Analysis
Belvue’s practice of analysing data has adapted and become more rigorous in line with ‘assessment without levels’ and the implementation of Key Performance Indicators. Data will be analysed from the assessment marksheets on Earwig, providing effective reporting not only in data analysis meetings but also reporting to parents. 
Data analysis from September 2023                  

1. Weekly moderation of work by class teacher and TA (Friday meetings)
2. Termly moderation of work in teams (by subject)
3. Termly assessment of all pupils against Earwig marksheet. (review of formative assessment)
4. Earwig KPI reports for Maths and English added and discussed with parents/carers in the Annual Review meeting. 
5. Fortnightly records created by class TAs for parents to follow the curriculum and activities their child’s class is undertaking. 
6. Termly records created by subject teachers in practical subjects, giving a personal overview of that student’s progress. 
7. For non practical subjects, where physical work is produced, such as Maths and English, assessment is recorded through the scrutiny of work and learning journeys.

8. Progress statements are updated twice a year on the Google Drive. These are personal statements about a students progress and next steps. This will form part of the end of year report. 
9. Data processed by Data Manager
10. Termly external moderation of work in teams (by ability)
11. Earwig summative data processed
12. Data analysed by subject leader and shared in SLT meeting
As part of the robust data scrutiny by curriculum leaders, subjects have their KPIs separated into the key strands as demonstrated in the new National Curriculum for Maths and English. This allows curriculum leaders to create a more thorough analysis within each strand across the school/key stage/year group/other category e.g. analysing progress of comprehension/word reading/spelling for students who are below target and FSM. 
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Core Skills
Core Skills are incorporated and referred to in every lesson. Students are asked to recognise how they may have achieved or shown aspects of each core skill at given opportunities, usually at the end of every lesson. 

There is a specific lesson designated once a week to teaching and going into depth about each core skill. Students take part in specific activities based around the 2 core skills which are the focus of that term. This lesson takes part in one of the learning skills lessons and the teacher is expected to assess and report on progress of each core skill in the progress statements twice a year. All students receive a certificate for their ROA folder at the end of each half term to certify that they have been working on that particular skill. 
Role of the TA
The TA plays also plays a vital role in the assessment process. They help the class teacher with planning and assessment, with dedicated time scheduled every Friday afternoon. Each Teaching Assistant also owns their own iPad, to record photos and videos to help the teacher collate evidence, which can now be uploaded straight onto Earwig to form the fortnightly, general class records. TA’s mark the work of the students they have worked with and use the marking codes to explain the input that was given. It is also the TA’s responsibility to carry a copy of their class group’s SARs in order to effectively ensure the students’ needs are being met in line with their EHCP, whether that is a daily sensory diet, seating position, behavioural need etc. 
WHEN WE ASSESS

Assessment is a frequent practice. Diagnostic assessment would occur at the beginning of a year/term, whereas summative assessment takes place at the end, clearly identifying what students understood at the start of their journey to the end. Formative assessment acts as the daily practice to track the smaller steps of progression as represented in this model.




APPENDICES
Appendix 1 
Earwig Markbook example
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Appendix 2 
Taxonomy levels of understanding 
	Unassessed -U



	Pupil has not engaged in the activity and has not been able to make any connections between the activities even when sufficient support has been in place.

	Encounter - E
	Pupil, with sufficient guidance (with 1:1 adult support), has made fleeting engagement in the activity but has not made any connections.

	Emerging - EM
	Pupil partially engages in the activity and has acquired bits of information. Pupil makes limited connection between activity and concept with 1-1 support. 

	Initial development - ID
	Pupil has some initial information about the concept; student requires staff or support materials to engage in the concept.   

	Extended Development - ED
	Pupil can carry out the majority of skills/concepts with some independence but may require demonstration/ prompting, within the context of the lesson.  

	Contextual Development - CD
	Pupil can complete the activity completely independently, within the context of that topic/lesson with no prior guidance in that particular lesson. But may not be able to retain this at a later date. 

	Secure - S
	Pupil is able to retain and apply skills/ concepts independently and in a variety of contexts.


Appendix 3
Annotations for Marking (based on the pathways)

MLD

	I - Independent
	After input student is able to complete task correctly with only the use of the success criteria

	P - Prompted
	After input student is able to complete task correctly with occasional questions being reworded, asked to recheck work and refer to success criteria, referring to initial example

	S.C – Self Corrected
	Student is able to identify mistake and correct it themselves

	Guided
	After input student is able to complete task by being lead step by step through the task


SLD

	I - Independent
	After input student is able to complete task correctly with only the use of the success criteria

	P - Prompted
	After input student is able to complete task correctly with occasional questions being reworded, asked to recheck work and refer to success criteria, referring to initial example

	S.C – Self Corrected
	Student is able to identify mistake and correct it themselves

	Guided
	After input student is able to complete task by being lead step by step through the task

	Supported
	After input student is able to complete task correctly with one to one support


SLD Complex

	G.H
	Gestural help

	VeP
	Verbal prompt

	ViP
	Visual prompt

	PH
	Physical help

	HOH
	Hand over hand

	CH
	Constant help


Reviewed September 2023
Next Reviewed September 2024
Summative Assessment – 





What do I know now?





Diagnostic Assessment – 





What do I know already?





Formative Assessment – 


How am I learning?





Student 1        Student 2     Student 3     Student 4     Student 5       Student 6      Student 7     Student 8       Student 9    Student 10
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