BELVUE SCHOOL

COMMUNICATON POLICY
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AIM
At Belvue School we regard the language development of students as paramount to their development and future independence. We believe that language development is a continuous process involving speaking, listening, reading and writing taught within a rich and stimulating environment. Through a structured curriculum scheme based on the expectations of the National Curriculm and working in collaboration with the Speech and Language Therapist we aim to provide a language rich environment so that every student can utilise their potential and communicate their knowledge and understanding of experiences and concepts in a variety of settings.
We believe that the acquisition of language happens within the structure of the classroom and when appropriate the therapy session, however most importantly we believe that language also develops amongst contact with peers and adults during the non-structured parts of the school day, for example: break, lunchtime, vertical tutor groups and during after school club activities. We therefore make every effort to ensure that these environments are safe, stimulating and rich places to learn, where students feel secure and motivated to practice their communication skills as we recognise that students’ skills in language grow by their use.
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OBJECTIVES
To provide a school and classroom environment that supports the acquisition of language through a rich variety of sources for example: objects, pictures, symbols and signs.

For all staff to support language acquisition through the use of basic signing — Makaton.
For staff to work collaboratively with the Speech and Language Therapist and Communication Champion to support the specific language development of individuals or groups of young people.
For all staff to be aware of specific speech and language difficulties and know when to seek advice or refer individual students to the speech and language service.
To share specific speech and language strategies for individual students with whole teaching staff including the use of augmentative and alternative if required.
To teach receptive skills, in particular the ability to listen attentively, with understanding and with respect, to other people’s ideas and points of view.

To develop the ability of all students to communicate confidently and 
to share ideas and feelings.

To develop the ability to narrate an event clearly and logically.

To teach students when and how to ask questions.

To develop the ability to listen critically, and therefore to discriminate.

To develop the use of descriptive language.

To develop the ability to share and explore another point of view.

To provide for the use of the language skills necessary in different curriculum areas.

To provide students with speaking and listening opportunities related to the world  of work.

To develop and support the role of the communication champion within school.
3 ROLE OF THE TEACHER AND TEACHING ASSISTANT (TA)
To enable and facilitate the organisation of the classroom to facilitate and maximise communication as a process of learning, for example:
· Suitable arrangement of chairs to ensure that students with hearing impairments have maximum vision of the teacher;
· Labels using signs and symbols to identify key equipment in the class;
· Pictures, signs and symbols of staff working in the room and the subjects they teach on the door;
· Differentiation of worksheets produced using writing with symbols;
· Concrete objects where possible to support language acquisition;
· A timetable using symbols.
To liaise with the Speech and Language Therapist and  Literacy co-ordinators to confirm opportunities and provision for speaking and listening across the curriculum.

To seek support from the Speech and Language Therapist as required to identify suitable strategies and ascertain appropriate annual, termly and weekly targets for learning.
To share strategies with other colleagues during CPD opportunities.
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THE ROLE OF THE SPEECH AND LANGUAGE THERAPIST  
The role of the Speech and Language Therapist is to assess the students’ current communication skills, implement therapy programmes where appropriate and advise on creating an environment that allows students to communicate to the best of their ability.

The Speech and Language Therapist assesses and advises on a student’s ability to make speech sounds, understand and use language, and their use of social communication skills.

The student is assessed and if input is needed it will be given in one or more of the following ways:

· Programmes to be carried out by staff
· Strategies recommended to be used by all staff
· Regular individual or group sessions for a specified length of time.

· Running specialist groups e.g. social skills groups

· Developing social stories

The Speech and Language Therapist liaises with other professionals and parents as appropriate.
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COMMUNICATION CHAMPION 

The main areas of responsibility for the communication champion are as follows: 
To develop consistent signs for all classrooms;
To support teachers and teaching assistants (TAs) in the production of materials for learning;
To ensure that all classrooms have a Makaton timetable;
To produce and maintain a class photo gallery;
To promote the use of Makaton in all classes for all lessons and by all staff including kitchen staff etc;
To run speech and language groups for students with communication difficulties;
To support the use of augmentative communication for appropriate students and train staff in their use;
To train staff in the use of Makaton signing and working with Communicate in Print;
To maintain Makaton resources and distribute to staff where appropriate;
To support the work of the Speech and Language therapist within the school;
To share good practice throughout the school;
To monitor the effectiveness of communication across the school and report to the Deputy Head any areas for development and good practice;
To run Makaton signing workshops for parents;
To liaise with the Specialist Hearing Impairment Teacher in Ealing and the NHS Audiologist;
To support hearing impaired students with the maintenance of hearing aids.
6. MAKATON
Makaton is a unique language programme offering a structured multi-modal approach for the teaching of communication, language and literacy skills.  It uses signs and symbols which provide a visual representation of language which encourages the understanding of speech and, wherever possible, the development of expressive speech.

 

This multi-modal approach, where one mode facilitates another, has been shown to increase opportunities for personal expression and development.  It encourages participation in interaction and socialisation and increases access to learning, which as a school we take very seriously.

 

At Belvue School, we believe that communication does not just involve speaking. Watch someone talking — they will not just be saying words but they will also be using hand movements or gestures, facial expression, eye contact and body language.  All this is communication.  Makaton also uses all these modes of communication:  speech together with a sign [gesture] and / or symbol [picture], facial expression, eye contact and body language.
As part of developing an inclusive school Makaton is taught to everyone at Belvue, including students and staff, mealtime supervisors, office staff, management, speech and language therapists, bus drivers, escorts and our parents too. Although Makaton is taught to the whole school during assemblies, it is not universally used in every lesson or with every class.  It is primarily used to support learners with more severe communication difficulties.  It is also taught to individuals and small groups of learners as identified in their communication targets.

7. TEACHING AND LEARNING — PRACTICE
The most important skill in human communication is language. Research into students’ learning constantly recognises that speech is critical in concept development, so it is vital that we provide experiences and opportunities for students to communicate in terms of:

a) cognitive processes when developing understanding;

b) having an audience in collaborative learning situations;

c) accessing social situations for interaction with others.
In order for these forms of communication to be taught we must provide situations and experiences for different kinds of talk. These will include:

a) exploratory/tentative or trying out, to make sense of a task or process where sentences are unfinished or shared with others, e.g. building, investigating, explaining practical tasks;
b) presentation of information, e.g. reporting back to the whole class.
We must provide the right atmosphere or climate for talk — that it is valued and that there is equal opportunity for contribution and listening for all students. Therefore for students with emerging language skills some of the following strategies will be employed with the support and advice of the Speech and Language Therapist: 
· Point to the thing you are talking about

· Speak in short phrases of one or two key words about objects in the here and now

· Sign key words

· Offer a choice from two answers, e.g. do you want a biscuit or cake? Use forced alternatives
· Use sentence closure: e.g. On Saturday you went to…?

· If you know the answer, prompt using:

· Phonemic cueing – saying the first sound

· Semantic cueing – describe the word/give it meaning

· Use visual aids (objects of reference, pictures, photos, symbols, pointing, signing) wherever possible
· Use finger spelling of the first letter of people’s names

· Development of a communication book

· Visual timetable 

· Model simple sentences using speech and sign.

· Teach new vocabulary by using speech and sign

· For more able student you can use a check list on the board of words.  For example if a class have been on a trip to the gallery, write on the board what they did and the order in which they did it.  The young person can then use this structure verbally to express what happened.

· You can also use storyboards and ‘WH’ headings on the board supported by Colourful Semantics cards e.g.

Headings:



WHO?
WHAT DOING?
WHAT?
WHERE?



(Orange Card)
(Yellow Card)

(Green Card)
(Blue Card)


We
played
football
   
   in the National Gallery


I
saw
a painting

in the park


My mum
washed up

the dishes
at school

Our class
drew 
a picture

at home
Ask the student to draw a line to their answer (or underline it), e.g. We played football in the park.  Then ask them to read it out.

Use prompts to remind them e.g. ‘So, FIRST, you played football in the park, and THEN you…. And THEN you…….etc.
We must plan for talking and listening in terms of a clear worthwhile purpose, a real audience and a genuine reason for listening.

We need to provide contexts for "quality" of talk and the stages of learning involving different kinds of speaking and listening:
a) the students must explore and plan by talking about the task themselves;

b) they need to talk while they are engaged in practical activities;

c) they need to learn that reporting and presentation speaking and listening are more formal;
d) it is important that we give the students an opportunity to review, refine and reflect on their speaking, and the time to practise and think before speaking. 

We will develop and extend vocabulary by encouraging interest in words associated with specific occasions, and the characteristic language of story telling e.g. using a word wall.
So that our aims can be carried out we will employ specific learning strategies and situations for speaking and listening:
1 The room will need to be organised so that speech can be heard and listened to, taking particular account of any student with hearing problems;
2 A valuable attitude towards talk, by adults and students, will be acquired if it has been planned;
3 Students need to recognise that worthwhile work is being done even if time spent means nothing is written down;
4 We will provide situations to make full use of "talking" opportunities, but be able to discriminate between a genuine need to speak and the need for attention — this will need different treatment;
5.
We will consciously give time for talking/thinking to allow for the internalising of words and the development of thinking logically so that understanding can be refined. This takes time and this needs to be recognised as a requirement of concept development.

6.  We recognise that some young people, particularly young people with ASD, need time to ‘look’ at words as they are spoken;
7.
We will provide experiences and materials/resources to stimulate discussion and debate to create situations to enable the teacher to observe for diagnostic and assessment reasons;
8.
We will develop recognition of how language differs i.e. Standard English / dialect and language for different situations.
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RECORDS AND ASSESSMENT
The learning journey documentation provides the framework for the planning of the development of language skills. During lessons teachers’ and TAs’ observations will be used to identify needs and record progress using the learning journey and classroom monitor if appropriate.  This system allows for formative assessment of language skills. This well-organised systematic approach allows teachers/TAs to observe carefully that each student is using and developing speaking and listening skills across the curriculum.

The annual review should include a target for communication and this should be used to identify the kinds of speaking and listening skills that an individual student needs to develop in consultation with the Speech and Language Therapist.
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RESOURCES
All classrooms will have the following to support students’ access to the curriculum and school environment:

The school recognises the importance of catering for a range of learning styles.  The following resources are therefore available in classrooms to support effective acquisition of language: 

· Interactive white boards/clever touch screen
· Computer with access to Communicate in Print
· Ipad for taking photos and to support language acquisition through the use of recording and replaying students work.
· A range of concrete materials, particularly for maths

· White boards and pens for every student

· Pictures and posters
The school recognises the importance of catering for a range of learning styles.  The following resources are therefore available centrally to support effective acquisition of language:
· A drama studio

· A variety of stories/poems
· A variety of story bags containing concrete materials to support a story

· Puppets

· Word games

· Telephone system

· Video camera
· ICT suite with Communicate in Print
· Ipads

· Laptops 

10
MONITORING
Speaking and Listening is monitored termly by the co-ordinator for literacy as part of classroom monitor..  The Speech and Language team works with class groups on a rotating half-termly basis and meets regularly with class teachers to review and monitor communication needs within the classroom.  Speech and language therapy provision at the school is monitored annually by the Head of Speech and Language Therapy.  Students’ progress is monitored through classroom monitor, learning intentions, the weekly merit system, and annual reviews.
October 2019
Review: Oct 2021
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